



















































































Legal document Propose 
Sorbonne Declaration (1998) 
The main objective was to create a common frame of reference 
within the intended European Higher Education Area, where 
mobility should be promoted both for students and graduates, as 
well as for the teaching staff. 
Bologna Declaration (1999) 
The aims of the Sorbonne Declaration were confirmed in 1999, 
through the Bologna Declaration, where 29-30 countries 
expressed their willingness to commit to enhance the 
competitiveness of the European Higher Education Area, 
emphasizing the need to further the independence and autonomy 
of all Higher Education Institutions. 
Lisbon Agenda/Strategy (2000) 
The main objective was to make the European Union the most 
competitive developing knowledge economy in the world by 
2010.  
Prague Communique (2001) 
The number of member countries was enlarged to 33, and there 
has also taken place an expansion of the objectives, in terms of 
lifelong learning, involving students as active partners and 
enhancing the attractiveness and competitiveness of the 
European Higher Education Area. 
Berlin Communique (2003) 
The objective was to promote the link between the European 
Higher Education Area with the European Research Area, as 
well as the promotion of quality assurance. 
Bergen Communique (2005) 
This legal document underlined the importance of partnerships, 
including stakeholders – students, Higher Education Institutions, 
academic staff and employers, together with the further 
enhancing of research, especially with regard to the third cycle – 
doctoral programs.  
London Communique (2007) 
The objective was evaluated the progress achieved by that time, 
concerning mobility, degree structure, recognition, 
qualifications frameworks (both overarching and national), 
lifelong learning, quality assurance, social dimension. 
Louvain Communique (2009) 
The main working areas for the next decade were set, with 
emphasis on: social dimension, lifelong learning, employability, 
student centered learning and the teaching mission of education, 
international openness, mobility, education, research and 
innovation. 
Budapest-Vienna Declaration (2010) The EHEA has been expanded to 47 countries being admitted Kazakhstan. 
Bucharest Communique (2012)  
The Ministers agreed to focus on three main goals in the face of 
the economic crisis: to provide quality higher education to more 
students, to better equip students with employable skills, and to 














Table 2. Legal documents enacted at national level  
  
Legal documents Propose 
	
Organic Law 11/1983 
To approve the general guidelines of the curricula that allows the getting of 
the valid official titles in the Spanish territory. Focusing on the 
competencies of the Spanish Autonomous Communities and in the 
composition and functions of the Social Council and the professors’ 
regulation. 
 
Royal Decree 185/1985 
To regulate the Third Cycle of university studies, the expedition of the PhD 
title and other post graduate studies in Spain. 
 
Royal Decree 778/1998 
To regulate the Third Cycle studies, the expedition of doctoral degrees and 
other post graduate degrees in Spain. 
 
Organic Law 6/2001 
To promote the cohesion of the university system, to empower competences 
to the Autonomous Communities related to the teaching, increasing the 
autonomy of the Spanish university and establishing the link between 
university and society. 
 
Royal Decree 1125/2003 
To establish the European credit system to assess the grading in the Spanish 
university. 
 
Royal Decree 55/2005 
To establish the structure of the university teaching and regulated the 
official university degrees in Spain. 
 
Royal Decree 56/2005 
To offer a legal framework to harmonize the structure of the post graduate 
studies such as Second and Third Cycle. 
 
Organic Law 4/2007 Highlight the bases to a deep modernization of the Spanish university.  
Royal Decree 1393/2007 
To develop the structure of the official university teaching being congruent 
with the general guidelines emanated from the EHEA. 
 
Royal Decree 861/2010 
Adjusted some necessary changes to guarantee the efficiency of the 
guidelines established in the previous RD 1393/2007 related to the structure 
of the university studies in Spain. 
 
Royal Decree 99/2011 To regulated the PhD education in Spain. In this RD is defined what the PhD education is.   
 
Table 3. Changes of the PhD Education in Spain 
Doctoral characteristics Royal Decree 185/1985 Royal Decree 778/1998 Royal Decree 99/2011 
PhD Definition 
The Third Cycle … 
constitutes an essential 
condition to the scientific, 
social and economic 
progress of a community…  
û 
Doctoral education is 
the Third Cycle 
formation that lead to 
the acquisition of 
competences and 
abilities related to the 
scientific research of 
quality 
Requirements to enter the 
PhD 
Graduate title, Architect 
title or Engineer title  
Graduate title, 
Architect title or 
Engineer title 
Graduate title or 
Master  
Structure of the PhD 
32 credits before the thesis 
in 2 years – 12 of them 
could be seminars  
5 credits in other seminars  
20 credits in teaching 
12 credit in research 
5 credits in seminars  
û 
Curses and seminar period  2 years  2 years û 
Research sufficiency ü ü û 
	
Doctoral characteristics Royal Decree 185/1985 Royal Decree 778/1998 Royal Decree 99/2011 
Diploma DEA û ü û 
Publications  û ü û 
Project of doctoral thesis ü ü ü 
Doctoral thesis Original work  Original work  
Original work that 
allows the candidate to 
work with autonomy in 
R&D environment  
Director of the thesis 
Titular professor doctor  
Associate Professor doctor  
Visiting professor doctor 
Foreigner professor doctor 




Doctor with accredited 
experience  
Responsible of the quality 
of the thesis  
û 
û Director of the thesis 
Time to read the thesis 5 years  û 3 years full time  5 years part time  
Renewable time to read the 
thesis 2 years more û 
2 years for full time  
3 years for part time  
Mobility  û û ü 
Status during the PhD 
formation 
Student  Student  Hired researcher 
PhD title name  Doctor  Doctor  International doctor  
	The	first	law	that	configured	the	structure	and	governed	the	higher	education	in	Spain	was	the	Organic	Law	11/1983	of	August	25,	related	to	the	university	reform.	This	law	approved	the	general	guidelines	of	the	curricula	that	allow	getting	valid	official	titles	in	the	Spanish	territory	(Jefatura	del	Estado,	1983).	This	law	focused	on	the	competencies	of	the	Spanish	Autonomous	Communities	and	the	composition	and	functions	of	the	Social	Council	and	the	professors’	regulation.	Consistent	with	the	objectives	highlighted	in	the	Organic	Law	11/1983,	the	regulation	of	the	Third	Cycle	of	university	studies,	the	expedition	of	PhD	title	and	other	postgraduate	studies	is	stipulated	in	the	Royal	Decree	185/1985	of	January	23	(Education	Ministry,	1985).			The	main	objective	of	the	Royal	Decree	185/1985	is	to	regulate	the	Third	Cycle	of	university	studies,	the	expedition	of	PhD	title	and	other	post-graduate	studies	in	Spain.	The	RD	mentioned	that	PhD	education	is	important	and	essential	to	the	scientific	progress	and	for	the	economic	and	social	development.	In	this	sense,	the	formation	of	researchers	is	fundamental.	Therefore,	PhD	education	is	important	for	the	formation	of	new	university	professors	and	researchers.	This	RD	aimed	to	constitute	groups	of	research	to	face	challenges	successfully	and,	above	all,	to	boost	the	formation	of	new	university	professors.						Regarding	the	structure	of	PhD	education,	the	RD	185/1985	highlights	that	PhD	education	in	Spain	was	structured,	considering	a	period	of	courses	and	seminars,	along	two	years.	These	courses	and	seminars	have	to	be	linked	with	methodology	and	research	techniques.	During	the	two	years,	the	student	has	to	reach	32	credits,	from	which	12	can	be	acquired	in	seminars	and	courses	related	to	the	field	of	research	and	up	five	credits	from	other	fields	of	knowledge.	Once	the	student	overcomes	the	course	work,	a	research-sufficiency	is	required.	This	research-sufficiency	is	a	global	evaluation	about	all	the	knowledge	acquired	until	this	stage.	Moreover,	a	doctoral	project	has	to	be	presented	and	supported	by	the	supervisor.	Only	after	that	can	the	thesis	be	presented.	The	thesis	has	to	be	an	original	research	work,	which	has	to	be	presented	during	a	
	
maximum	term	of	five	years.	If	it	is	not	presented	in	such	a	term,	the	term	can	be	enlarged	for	two	more	years.	In	the	case	where	the	student’s	thesis	has	not	been	approved,	he/she	has	to	leave	the	university	and	go	to	another	university	to	continue	with	PhD	education.			By	the	way,	the	RD	778/1998	still	focused	Spain	as	a	single	nation	in	practice,	although	the	country	already	was	a	member	of	the	European	Union.	In	this	context,	the	structure	of	PhD	education	was	developed.	PhD	education	structure	was	shaped	by	the	Spanish	Royal	Decrees,	in	accordance	with	the	economy	and	social	behaviour.	The	main	objective	of	the	RD	778/1998	is	to	regulate	the	Third	Cycle	studies,	the	expedition	of	doctoral	degrees	and	other	post	graduate	degrees.	This	RD	is	consistent	with	the	previous	RD.	In	this	sense,	it	also	aimed	to	form	new	researchers,	groups	of	research	to	face	the	challenge	from	new	sciences	and	techniques.	Also,	it	mentioned	the	formation	of	new	university	professors	as	an	important	factor.	Moreover,	in	order	to	reach	these	objectives,	this	RD	highlighted	that	the	previous	experience	acquired	along	thirteen	years	in	charge	is	taken	into	account	to	reach	such	objectives.	In	this	sense,	it	is	pointed	out	that	programmes	of	quality	must	be	the	priority,	as	well	as	the	inter-university	programmes,	interdisciplinary	and	the	mobility	of	students.	In	order	for	these	objectives	to	be	effective,	a	minimum	number	of	students	by	programme	is	proposed,	and	it	is	an	established	mechanism	to	plan	and	evaluate	the	quality	of	such	programmes,	considering	the	university	autonomy	(Education	Ministry,	1998).			Regarding	the	structure,	this	RD	declared	that	the	total	quantity	of	credits	of	the	programme	is	divided	in	two	main	periods.	Between	both	periods,	the	student	has	to	have	32	credits.	The	first	one	is	dedicated	to	taking	some	courses	to	obtain	20	credits.	From	these,	fifteen	credits	can	be	awarded,	taking	courses	and	seminars	in	the	same	field	of	knowledge,	and	five	credits	can	be	joined	from	courses	or	seminars	from	other	fields	of	knowledge.	After	that,	PhD	student	can	obtain	a	diploma	when	he/she	has	finished	the	first	period,	then	this	diploma	will	be	recognized	in	any	Spanish	university.	The	second	period	is	for	researching	under	the	supervision	of	a	professor	doctor.	In	this	period,	PhD	student	has	to	obtain	twelve	credits,	doing	research	works,	and	in	some	cases,	doing	publications.	This	supervision	aims	for	the	specialization	of	PhD	students	in	a	determined	scientific	field,	empowering	PhD	students	with	skills	in	research	techniques	and	methodologies.		When	PhD	student	passes	the	second	period,	a	diploma	of	advanced	studies	is	obtained.	This	diploma	will	be	valid	in	any	Spanish	university,	indicating	that	the	PhD	student	has	passed	this	period.	Therefore,	the	possession	of	this	diploma	allows	the	PhD	student	to	begin	with	the	thesis	in	any	Spanish	university.	However,	the	student	must	first	present	a	research	project	that	will	be	developed	along	his/her	doctoral	formation.	Once	the	project	is	approved,	the	student	will	begin	with	the	research,	taking	into	consideration	the	originality	of	the	topic	in	a	specific	field	of	knowledge.	A	professor	that	holds	a	PhD	from	a	university	will	supervise	this	thesis.	One	or	two	supervisors	can	supervise	the	development	of	the	thesis	(Education	Ministry,	1998).		Moreover,	the	RD	778/1998,	in	its	Unique	Derogatory	Disposition,	highlighted	that	in	accordance	with	the	mentioned	Organic	Law	11/1983	of	August	25,	the	following	legal	documents	are	derogated:	RD	185/1985	of	January	23,	which	regulated	the	Third	Cycle	of	university	studies	and	the	expedition	of	the	PhD	title;	RD	1561/1985	of	August	28,	
	
which	modified	the	first	final	disposition	of	the	RD	185/1985;	the	RD	1397/1987	of	November	13,	which	completed	the	foresight	of	the	RD	185/1985,	related	to	the	term	to	present	the	PhD	thesis;	the	RD	537/1988	of	May	27,	which	modified	the	RD	185/1985,	and	the	RD	823/1989	of	July	7,	which	added	to	the	RD	185/1985	an	additional	disposition	that	recognized	the	PhD	title	of	the	European	University	Institute	of	Florence.							These	previous	legal	documents	described	PhD	education	in	Spain,	regarding	their	objectives	and	structures.	It	is	seen	that	the	Royal	Decrees	185/1985	and	778/1998	are	similar	in	their	objectives	and	also	in	their	structure.	However,	the	publication	of	research	is	mentioned	slightly	in	a	way	as	a	possibility	of	doing	that.	And	also,	the	mobility	of	students	is	highlighted	in	a	discreet	way	in	the	RD	778/1998.	Both	the	publication	and	the	mobility	of	students	are	mentioned	throughout	this	RD	only	once.	It	has	been	considered	that,	although	the	Royal	Decree	778/1998	was	developed	in	a	context	of	institutional	changes	in	Spain,	the	education	has	not	been	changed	yet,	despite	the	membership	of	Spain	at	the	European	Community,	which	was	signed	in	June	12	of	1985	and	entering	into	force	on	1	January	1986.			While	the	first	years	of	Spain	membership	into	the	European	Community	could	bring	changes	at	the	economic	level,	the	other	institutional	dimensions,	such	as	the	education,	later	took	relevance	in	the	political	agendas	of	the	European	countries.	As	mentioned	in	section	3,	a	series	of	ministerial	meetings	and	agreements	among	European	countries	occurred,	aiming	to	ensure	the	standards	of	quality	of	higher	education.	Indeed,	it	has	seen	major	changes	in	the	Royal	Decree	1125/2003	of	September	5,	which	established	the	European	credit	system	to	assess	the	grading	in	the	Spanish	university	(Education	Ministry,	2003).	The	design	of	the	European	Higher	Education	Area	has	implied	the	establishment	of	the	European	Credit	Transfer	and	Accumulation	System	(ECTS),	with	the	aim	to	make	learning	and	teaching	more	transparent	across	Europe.	Moreover,	the	adoption	of	the	European	credit	allows	the	recognition	of	all	studies	within	the	European	Area.	Thereby,	the	ECTS	is	closely	related	to	the	effort	of	modernizing	the	higher	education	in	Europe	to	make	the	national	systems	converge.			In	this	context,	the	RD	55/2005	of	January	21	established	the	structure	of	the	university	teaching	and	regulated	the	official	university	degrees	in	Spain.	This	regulation	is	consistent	with	the	guidelines	established	in	the	European	Higher	Education	Area	and	with	the	Organic	Law	6/2001	of	December	21	(Jefatura	del	Estado,	2001).	Together	with	the	RD	55/2005,	the	post-graduate	studies	are	regulated	by	the	RD	56/2005	of	January	21.	The	university	structure	is	modified,	considering	the	European	Higher	Education	Area	with	the	aim	to	reach	a	quality	in	the	European	system,	making	attractive	the	European	education	at	international	level.	The	objective	of	the	RD	56/2005	is	to	offer	a	legal	framework	to	harmonize	the	structure	of	the	post-graduate	studies,	such	as	Second	and	Third	Cycle,	which	means	master’s	and	PhD.	Therefore,	this	RD	introduced	the	official	master	title	at	the	Spanish	university	system,	which	means	to	give	an	advanced	education	in	research	techniques	(Education	Ministry,	2005b).			Despite	the	efforts	and	the	institutional	changes	highlighted	in	the	legal	documents,	there	has	been	progressive	work	on	the	harmonization	of	the	European	Higher	Education	Area	in	Spain.	In	doing	so,	the	Spanish	government	compromised	to	adapt	the	Spanish	university	system	into	the	new	structure,	highlighted	in	the	Bologna	declaration	
	
until	2010.	To	do	that,	the	Organic	Law	4/2007	of	April	12	really	stated	the	basis	of	a	deep	modernization	of	the	Spanish	university,	modifying	the	previous	Organic	Law	6/2001	of	December	21.	The	OL	6/2001	promoted	the	cohesion	of	the	university	system,	to	empower	competences	to	the	Autonomous	Communities	related	to	the	teaching,	increasing	the	autonomy	of	the	Spanish	university	and	establishing	the	link	between	university	and	society.			Despite	the	efforts	showed	in	several	legal	documents	to	align	the	higher	education	to	the	European	guidelines,	the	content	of	the	OL	4/2007	remarked	actions	with	the	aim	to	harmonize	the	Spanish	higher	education.	The	rapid	social	changes	and	the	pressure	of	the	other	members	of	the	European	Union	to	convert	the	Euro	zone	in	a	space	of	high	quality	research	in	the	world	influences	the	enactment	and	establishment	of	this	OL	(Jefatura	del	Estado,	2007).	This	law	highlighted	and	emphasized	the	relevance	of	research	in	the	university,	the	Title	IV,	in	the	Sections	33	and	36;	the	articles	38	and	39	are	related	to	PhD	education.	These	articles	pointed	out	that	“scientific	research	is	the	essential	to	teach	and	it	is	a	primordial	tool	for	the	social	development	through	the	transfer	of	knowledge.”	It	is	clear	that	the	scientific	research	played	a	role	in	this	OL.	Moreover,	it	is	mentioned	that	PhD	education	aims	for	the	research	formation,	which	is	the	milestone	for	teaching	at	the	university	(Education	Ministry,	2007).			Consistent	with	the	changes	already	highlighted,	the	RD	1393/2007	of	October	29	has	the	objective	to	develop	the	structure	of	the	official	university	teaching,	being	congruent	with	the	general	guidelines	emanated	from	the	EHEA	(Education	Ministry,	2007b).	Chapter	1,	Article	1	highlighted	that	the	development	of	the	structure	of	the	official	teaching	university	will	be	consistent	with	the	European	Higher	Education	Area	and	with	the	Organic	Law	4/2007	of	April	12.	This	RD	focused	on	issues	related	to	the	recognition	of	the	European	credits	into	the	Spanish	university	at	the	three	levels	–	Degree,	Master’s	and	PhD.	The	relationship	between	the	European	Higher	Education	Area	and	the	European	Research	Area	is	established	as	a	main	objective	in	the	organization	of	the	Spanish	university.	In	Chapter	II,	Article	11,	issues	related	to	the	PhD	in	Spain	are	highlighted.	For	example,	the	acquirement	of	competences	and	abilities	to	make	quality	research	is	the	new	aim	of	PhD	education.			Furthermore,	Chapter	V,	entitled	PhD	Teaching,	included	the	Article	18	PhD	programme,	Article	19	access	to	PhD	Teaching,	Article	20	admission	to	PhD	teaching,	Article	21	doctoral	thesis,	Article	22	European	Mention	in	the	PhD	title	and	Article	23	professors	in	the	teaching	of	PhD.	All	of	them	were	derogated	by	the	RD	99/2011.	Even	more,	this	RD	in	the	Unique	Derogatory	Disposition	highlighted	that	the	Royal	Decrees	55/2005	of	January	21	and	56/2005	are	derogated.	As	it	was	mentioned	before,	the	RD	55/2005	had	as	objective	the	establishment	of	the	official	university	teaching	structure	in	Spain	(Education	Ministry,	2005a).	Moreover,	the	RD	56/2005	aim	regulated	the	postgraduate	studies,	which	means	the	second	and	third	cycle.	In	this	changing	context,	the	structure	of	university	teaching	in	Spain	highlighted	in	the	RD	1393/2007	of	October	29	is	modified	through	the	RD	861/2010	of	July	2.	This	RD	adjusted	some	necessary	changes	to	guarantee	the	efficiency	of	the	guidelines	established	in	the	previous	RD	1393/2007,	related	to	the	structure	of	the	university	studies	in	Spain.		The	construction	of	the	EHEA	and	the	EAR	is	a	constant	work;	in	this	regard,	several	institutional	efforts	have	been	oriented.	Therefore,	PhD	education	will	play	a	role	in	the	
	
intersection	of	the	EHEA	and	the	EAR,	being	both	the	pillars	in	a	knowledge	society.	Likewise,	it	is	necessary	to	continue	to	reshape	and	polish	pieces	that	allow	a	space	based	on	knowledge,	attractive	and	open	to	the	rest	of	the	world,	Europe.	In	this	context,	the	RD	99/2011	regulated	PhD	education	in	Spain.	Article	2	defined	what	PhD	education	is.	The	Third	Cycle	corresponds	to	PhD	Education,	which	allows	PhD	students	the	acquisition	of	skills	and	abilities	to	develop	scientific	research	of	quality.	Article	3	pointed	out	that	the	organization	of	PhD	programmes	will	be	established	in	the	university	statutes.	PhD	education	lasts	a	maximum	of	three	years	when	the	student	is	dedicated	full	time.	However,	the	duration	could	be	up	to	five	years	when	the	student	is	dedicated	partial	time.			Moreover,	PhD	programmes	do	not	require	ECTS,	because	the	essential	activity	is	to	research.	During	the	PhD	period,	the	PhD	student	could	take	some	complementary	formation.	Once	the	PhD	student	is	admitted	in	the	PhD	programme,	a	supervisor	is	assigned.	The	role	of	the	supervisor	is	relevant	in	this	context,	so	the	success	of	research	and	the	design	of	the	thesis	will	remain	on	his/her	expertise	doing	research.	A	research	project	is	required	in	the	first	year	of	PhD	education;	a	research	commissioner	will	evaluate	this	project.	If	the	project	is	approved,	the	PhD	student	can	continue	with	the	PhD.	If	not	he/she	has	to	modify	the	project,	and	it	will	be	presented	again	at	the	research	committee.	At	this	time,	if	the	project	is	approved,	the	student	continues	in	the	programme,	and	if	not,	the	student	has	to	leave	the	PhD	programme	(Education	Ministry,	2011).			Furthermore,	the	academic	commission	will	evaluate	the	PhD	student	yearly.	And	finally,	the	thesis	will	be	presented.	This	thesis	has	to	be	an	original	research	work	in	any	field	of	knowledge.	The	thesis	must	empower	the	PhD	student	to	work	in	an	autonomous	way	in	the	R&D	environment.	The	defence	of	the	thesis	gives	the	option	to	request	the	international	mention	in	the	PhD	title.	To	obtain	such	mention,	the	student	has	to	stay	in	a	research	centre	or	in	an	institution	of	higher	education	outside	Spain	for	at	least	three	months.	Also,	part	of	the	thesis	has	to	be	written	and	presented	in	a	different	language	than	Spanish.	The	thesis	has	to	be	reviewed	at	minimum	by	two	experts	from	an	institution	outside	of	Spain.	And,	a	member	of	the	tribunal	of	defence	will	be	from	an	institution	of	higher	education	from	outside	Spain.			This	RD	is	widely	clear,	highlighting	several	dimensions	related	with	the	construction	of	the	European	education	area,	trying	to	harmonize	and	converge	in	common	objectives.	Furthermore,	it	is	seen	that	the	European	policy	of	research	highlighted	the	necessity	to	promote	the	R&D	in	all	social	sectors	through	the	collaboration	of	industry	and	business	PhD	education.	This	strategy	will	foster	innovation	of	industry,	therefore	reinforcing	the	economy	of	the	country	(Cano,	Lindon	and	Rebollar,	2011).			
Discussion	and	conclusion		This	article	reviews	chronologically	several	documents	enacted	at	supra-national	and	national	level	to	examine	and	explore	the	changes	in	PhD	education	in	Spain.	The	review	was	conducted	under	the	light	of	the	institutional	theory	and	pivoted	around	two	main	parts:	The	first	was	devoted	to	examine	how	the	supra-national	agreements	among	several	institutions	have	guided	PhD	education	policy	changes	in	Spain.	Second,	the	Spanish	higher	education	policies	are	examined,	focusing	on	the	three	main	Royal	
	
Decrees	related	to	PhD	education	policy	in	Spain.	The	RDs	reviewed	were	the	185/1985,	778/1998	and	99/2011.	However,	other	legal	documents	of	the	Spanish	higher	education	were	examined	to	contextualize	the	changes	in	PhD	education	policy	in	Spain.							The	review	of	supra-national	documents	enacted	by	higher	education	institutions	shows	how	the	several	ministerial	summits	have	established	the	guidelines	that	each	member	of	the	European	Union	has	to	follow.	A	crucial	dimension	of	overall	European	higher	education	policy	is	PhD	education,	which	is	the	maximum	level	in	the	higher	education	structure	that	covers	extreme	importance,	due	to	its	linking	with	the	research	activity.	All	these	efforts	are	consistent	with	the	Bologna	process	and	the	Lisbon	Strategy	that	constitutes	a	comprehensive	basis	for	the	European	Union	action	in	higher	education.	Therefore,	the	higher	education	guidelines	at	supra-national	level	have	been	applied	at	national	level;	such	is	the	case	of	Spain.							The	review	of	the	Spanish	Royal	Decrees	185/1985,	778/1998	and	99/2011	shows	the	trajectory	of	the	changes	experienced	by	PhD	education	policy.	For	instance,	the	objectives	and	the	structure	highlighted	in	the	RD	185/1985	focused	on	Spain	as	a	single	nation.	Even	in	the	RD	778/1998,	Spain	is	still	considered	or	treated	as	a	single	nation.	This	means	that	these	RDs	still	were	not	consistent	with	the	guidelines	stipulated	by	the	higher	education	institutions	in	the	European	Union.	The	RD	185/1985	was	enacted	before	the	membership	of	Spain	into	the	European	Community,	so	the	objectives	stipulated	in	this	RD	are	consequent	with	the	reality	of	Spain	as	single	nation.	By	other	way,	the	RD	778/1998	slightly	shows	some	changes	in	respect	to	the	previous	RD.	For	instance,	the	publication	and	the	mobility	of	students	are	found	only	once	in	this	RD,	and	the	structure	had	not	changed	at	all.	The	division	of	the	PhD	into	two	periods	–	the	teaching	and	the	research	–	is	highlighted.	As	a	consequence,	a	diploma	is	delivered	when	finishing	the	teaching	period	and	other	when	completed	the	research	period.					However,	the	RD	99/2011	clearly	highlights	major	changes	in	the	objectives	and	structure	of	PhD	education	in	Spain.	For	instance,	the	three	cycles	of	higher	education	are	clearly	highlighted	in	this	RD.	As	it	was	mentioned	before,	the	RD	56/2005	modifies	the	structure	of	the	higher	education,	considering	the	EHEA	and	the	ERA.	Thereby,	it	is	under	this	RD	that	the	second	and	third	cycles	are	clearly	divided	as	independent	levels	(Education	Ministry,	2005b).	Therefore,	the	RD	99/2011	pointed	out	the	research	activity	as	a	main	objective	of	PhD	education,	where	PhD	students	have	to	acquire	capabilities	to	deal	within	the	international	scientific	community.	Then,	a	Master’s	will	be	a	requirement	to	do	a	PhD,	so	the	period	of	PhD	does	not	have	credits	or	teaching	period,	but	one	can	take	some	seminars	as	complementary	formation.	The	mobility	of	PhD	students	is	pointed	out	as	vital	for	their	formation	as	well	as	to	strengthen	the	relationship	among	international	researchers.	It	is	in	this	context	where	the	international	PhD	title	is	given.			Therefore,	again,	PhD	education	reinforces	the	relationship	between	the	EHEA	and	the	EAR,	building	a	pillar	of	knowledge	society	in	the	European	Union.	Moreover,	the	relationship	of	PhD	education	with	the	economic	growth	of	Europe	is	an	intrinsic	objective,	highlighted	throughout	the	RD	99/2011.	These	are	the	current	changes	related	to	the	objectives	and	structure	of	PhD	education	identified	in	the	three	RDs.	However,	it	is	acknowledgeable	that	the	system	is	changing,	and	it	will	be	changing	in	the	future	until	it	reaches	a	quasi-complete	harmonization	of	the	higher	education	in	
	
Europe.	This	harmonization	is	important	not	only	for	PhD	education	but	for	all	the	levels	within	the	higher	education	in	the	European	Union	in	general	and	in	Spain	in	particular.	Changes	in	PhD	education	are	important	because	it	will	facilitate	the	mobility	of	European	citizens,	there	will	not	frontiers	for	those	to	hold	a	recognized	PhD	title	un	Europe.	All	this	means	an	impact	in	the	economy	and	in	the	development	of	the	research	in	Europe	and	in	Spain.	However,	these	changes	also	bring	challenges	for	university	administration	because	they	have	to	adapt	to	all	the	changes	not	only	in	the	structure	of	PhD	education	but	also	in	ways	to	guide	PhD	students	to	develop	a	high	quality	research.			
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